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SECTION I

METHODOLOGY

ingilizce Ogretmenligi Alan Bilgisi Testinde %40 oraninda paya sahip olan Alan
Egitimi bolumu 30 soru ile karsilik bulmaktadir. Bu bélimde takip edeceginiz
konulardan 2013-2018 yillari arasinda her bir tiniteden bir soru olmak tzere 10 soru
sorulmustur. 2019 sonrasinda gergeklestirilen sinavlarda ise 30 soru sorulmustur.

2019 yih itibariyla bir arti bir eksi disinebilecediniz sekilde soru dagilimlari konu
basina soru dagihmi su sekilde gergeklesmistir. Grammar-Translation Method
veya Direct Method gibi 6grenme ve 6gretme yodntem, teknik ve yaklasimlarini
ogrenebileceginiz Methodology konu basligindan 3-4 soru, Innate Theory,
Cognitive Theory gibi 6grenme teorilerini 6grenebileceginiz Second Language
Acquisition konusuna bagli olarak Language Theories konusundan 1 soru,
Construct Validity, Test Items gibi konulari 6grenebileceginiz Testing Language
Skills konu bashgindan 2-3 soru, Listen and Do etkinlikleri, Inductive Teaching
gibi konulari 6grenebileceginiz Teaching Young Learners konusundan 3 soru,
Functional Notional Syllabus, Material Adaptation gibi konulari 6grenebileceginiz
Material Development konu basligindan 3-4 soru, Error Types, Correcttive Error
Feedback gibi konulari 6grenebileceginiz Factors Affecting Language Learners
konusundan 3-4 soru ve Reading Types, Subskills, Intelligibility gibi kavramlari
ogrenebileceginiz Teaching Skills konu basligindan ise 14-15 soru sorulmustur.
Cikmis sinav sorulari dikkatle incelendiginde konularin bu tutarlihkta sorulmaya
devam ettigi ve bazi sorularin ise tekrar soruldugu gérulmektedir.







METHODOLOGY

CHAPTER 1
PART 1

APPROACHES, METHODS AND
TECHNIQUES IN LANGUAGE TEACHING

When the history of language teaching and learning is
searched and examined, it can be seen that depending
on the needs and the educational conditions of the time,
different perspectives have emerged. This, together with
the pursuit of the best method, led to the appearance
of a wide range of approaches and methods regarding
how language teaching needs to be carried out. The
shortcomings of an approach and method paved the
way for another one in order to compensate for these
lacks and problems. The complexity of the contexts
and the dynamic nature of the classroom have led
us to the conclusion that there is no best method that
can be universally accepted. Instead, teachers now
acknowledge the need to adopt an informed and eclectic
approach, incorporating elements from the range of
methods and approaches at hand.

As mentioned above, throughout the history of the field
of foreign language teaching, different approaches and
methods have emerged and were affected by certain
linguistics and psychology theories in this process. In
order to discover and clearly understand the principles
and underlying assumptions of the approaches and
methods of language learning and teaching, linguistic and
psychological views in language teaching methodology
first need to be understood. Therefore, linguistic and
psychological views are briefly explained below.

1. LINGUISTIC VIEWS

1.1. THE TRADITIONAL VIEW

Considering that the everyday spoken language is
neither pure nor perfect and it includes errors, for
centuries scholars have focused on the written language
and its grammatical structures. With the emphasis on the
accurate production of the language and determining the
correct way of putting things into words, they followed
a prescriptivist approach to the language (Please See
Linguistics Chapter 1 for further information about
prescriptivism). They were not concerned with the usage
of the language for communication purposes, yet a tool
for understanding the literature of the target language.
To do that, they taught how to form grammatically correct
sentences along with the knowledge of vocabulary.

1.2. STRUCTURALISM

In structuralism, language is viewed as a system of
structurally related elements to convey meaning. It is
an approach to linguistics which originated from the
studies of Ferdinand de Saussure. The core idea of this
theory for teaching language is that language can be
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analyzed as a formal system of differential components.
In addition, language is considered to be basically for
speech and not reading or writing, consisting of habits
which are systematically different from those in other
languages. Teaching the language rather than teaching
about the language is emphasized. In contrast to the
traditional view in which written language is given priority
and prescriptivism is adopted, the followers of this
view focused on everyday language use and speech
by examining the way people used the language not
necessarily in the way scholars prescribed them to do,
which is called descriptivism (Please refer to Linguistics
Chapter 1 for further information about descriptivism).
This descriptive approach to language aimed at depicting
the language at the level of sound, word and sentence.
In short, structural linguistics emphasized the significance
of language as a system and examines the role that
linguistic units such as sounds, words, sentences play
within this system. In association with behaviorism, it
provided the principal theoretical basis of the audio
lingual method, and in this way influenced language
teaching materials, and techniques.

1.3. THE GENERATIVE TRANSFORMATIONAL
THEORY

Noam Chomsky opposed to the assumptions of
structuralism and criticized it heavily by emphasizing that
there is an underlying level for all utterances of the native
speakers. The theory opposed to the empiricist theory,
which is pedagogically audiolingualism, psychologically
behaviorism, and linguistically  structuralism. It
emphasized mental activity and proposed that human
beings have the capability to learn a language. It is the
inborn ability instead of practice that enabled human
beings to obtain the rules of a language and comprehend
or produce unlimited numbers of utterances.

Basically, Chomsky introduced two core ideas in his
theory. The first one is related to the distinction between
competence and performance. Competence is defined as
the knowledge of the language; however, performance is
the actual use of the language, which is observable. The
explanation of knowledge underlying the human ability
to speak and understand the language is at the centre.
Consequently, in this approach, each speaker has a
linguistic organ specialized in the analysis and production
of complex structures forming the speech. In other words,
most of this knowledge of language is innate, so babies are
born wired to acquire language and needs only actually
to learn the idiosyncratic features of the languages they
are exposed to. The second core idea put forward in the
theory was creativity of language knowledge; namely,
explaining how people can produce and comprehend
utterances which they have never heard before. Referring
back to what was mentioned about competence, it can be
stated that people depend on their language competence
in order to generate novel utterances.
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. ATTENTION
People generate their sentences and * !

structure them on the basis of their:
knowledge of what is acceptable!
according to the grammatical systems of :
the language. 1

CIKMIS SORU

Children create a mental representation of langua-
ge which not only goes beyond the input they are
exposed to, but is also strikingly similar to hat of
other native speakers of the same language variety.
Their instinct-the mental capability we are all lan-
guage with - acts upon the language they hear and
transforms it into a knowledge of the language and
an ability to speak it.
Which of the following theories/hypotheses sup-
ports the assumptions presented above?
A) Behaviorism B) Innatism
C) Connectionism D) Interactionism

E) Cognitivism

ANSWER: Cocuklarin dil edinmeye dair mental bir
kapasiteyle dogduklarini destekleyen ve dil 6grenmeye
dogustan programlandiklarini ve bu program sayesinde
icgldusel olarak duyduklari dili anladiklarini ve onu bil-
giye donusturip konugma yeteneklerini gelistirdiklerini
sOyleyen teori “Innatism”dir.

The answer is B.

1.4. THE COMMUNICATIVE VIEW

The communicative or functional view of language
proposes that language is actually a vehicle in order
to express functional meaning conveyed through
structures. In the first place, semantic and communicative
aspects of language are emphasized rather than the
linguistic units, yet it should be noted that they are not
totally neglected. Dell Hymes suggested that linguistic
competence was not sufficient for a person to be able
to use a language communicatively since it ignored the
actual usage of language which is very much affected by
contextual factors, such as interlocutors’ relationship,
degree of closeness, physical context, age or gender
of the interlocutors. Hymes introduced the concept
of communicative competence (See Communicative
Language Teaching in this chapter for more detailed
information) which can be defined as the appropriate
and effective use of language in line with the contextual
factors influencing the choice of words and structures.
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2. THEORIES OF LEARNING

2.1. BEHAVIORISM

Behaviorism considers learning as habit formation
assuming a learner is essentially passive imitator who
responds to environmental stimuli. According to the
theory, people start learning as a tabula rasa; that’s
without any previous knowledge or competence and
behavior is shaped by means of positive or negative
reinforcement. Both positive reinforcement and negative
reinforcement are used to increase the chance of
the behavior to happen again. However, punishment
decreases the probability of behavior to occur again.
Briefly, followers of this theory completely neglected the
importance of mind in the formation of verbal behavior.
According to this stimulus-response theory introduced
by Skinner, learning is a process of automatic habit
formation happening via reinforcement of a mechanical
relation between a stimulus and the desirable response.
Errors are bad habits interfering in the learning process,
so they need to be immediately corrected by the teachers.

/1. Reinforcement is act of increasing the\
probability of a specific behavior in the future
by delivering a stimulus immediately after a
response/behavior is displayed correctly or
desirably. It is divided into two:

a. Positive Reinforcement: It refers to
presenting a motivating stimulus to the
student after the desired behavior is
demonstrated, to make the behavior more
likely to occur in the future (e.g., praising the
student for doing his/her homework)

b. Negative Reinforcement: It means
removing a certain stimulus (often an
aversive one) after a particular behavior
is displayed to increase the likelihood of
that behavior to happen again because of
avoiding the negative consequence (e.g.,
taking away the deadline for the homework).

2 Punishment: It is a process by which an
unwanted result immediately follows a behavior
that decreases the future frequency of that
behavior. There are two types of punishment:

a. Positive Punishment: It is presenting a
negative consequence after an undesired
behavior is exhibited to make that behavior
less likely to occur in the future (e.g.,
the student talks to his/her friend all the
time during the lesson, and the teacher
reprimands him/her).

b. Negative Punishment: It refers to removing
a certain desired stimulus after a particular
unwanted behavior is exhibited in order to
decrease the occurrence of that behavior in
the future (e.g., cancelling game time when

\_ the students haven’t done their homework)./

O,
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With punishment, always remember that the :’ W

end resultis to try to decrease the undesired |
behavior. However, in reinforcement, the !
aim is to increase the likelihood of the:
wanted behavior to happen again. 1

Behaviorism has a tendency to rely on drill exercises to
provide the consistent repetition necessary for effective
reinforcement of response patterns. Thus, memorization
and imitation are at the heart of this theory. The use
of positive reinforcements such as verbal praise, good
grades, and prizes is also frequent.

2.2. COGNITIVE THEORY

The emphasis here is on the importance of experience,
meaning, problem-solving and the development of
insights. Different from Behaviorism, in which the
language learning is believed to occur as a result of
imitation and a lot of repetitions, this theory is based
on internal and mental processes in language learning.
Second language acquisition can be explained with
a description of the interaction between language
and cognition. In cognitive theory, individuals are said

to process information and thoughts involved in this
cognitive activity are referred to as “internal processes”.
Learning strategies are special ways of processing
information that enhance comprehension and learning.
The basic tenets of cognitive theory can be given as in
the following:

« It focuses on transferring, simplification, generalization,
and restructuring that involve second language
acquisition.

* Language learning is the result of internal mental
activity.

* It emphasizes that knowledge and new learning is
organized in a mental structure.

* Learners act, construct, plan and analyze their own
learning

* Positive and negative feedback is important for
restructuring.

* Once new information is acquired, existing knowledge
is reorganized.

+ Learning language needs to be meaningful in order
to be effective and permanent

View of knowledge

View of learning

View of motivation

Implications for
Teaching

Knowledge is a
repertoire of behavioral
responses to
environmental stimuli.

Passive absorption
of a predefined body
of knowledge by the
learner.

Promoted by
repetition and positive
reinforcement.
Extrinsic, involving
positive and negative
reinforcement.

Correct behavioral
responses are
transmitted by the
teacher and absorbed
by the students.

Overview Of Learning Theories

Knowledge systems of
cognitive structures are
actively constructed by
learners based on pre-
existing cognitive
structures.

Active assimilation and
accommodation of new
information to existing
cognitive structures.

Discovery by learners.

Intrinsic; learners set
their own goals and
motivate themselves
to learn.

The teacher facilitates
learning by providing
an environment that
promotes discovery
and assimilation/
accommodation.

Knowledge is formed by the
development of the whole person
by integrating the cognitive and
affective aspects of the learning.

No concern for teaching static
knowledge as the aim is to teach
how to learn.

Function of the whole person and
believe that learning cannot take
place unless both the cognitive
and affective domains are
involved

Personal act to fulfill learners’
potential.

Intrinsic; learners learn for self-
actualization.

Providing active support,
encouragement for the
individuals to learn from their
successes and failures keep
them motivated to learn.

The teacher is a facilitator

that provides an anxiety-free
classroom and comfortable
learning to reduce the affective
filter

Knowledge is constructed
within social contexts
through interactions with
a knowledge community.

Integration of students
into a knowledge
community.

Collaborative assimilation
and accommodation of
new information.

Intrinsic and extrinsic.

Learning goals and
motives are determined
both by learners and
extrinsic rewards
provided by the
knowledge community.
Collaborative learning is
facilitated and guided by
the teacher.

Group work.

Taken from : http://gsi.berkeley.edu/teachingguide/theories/overview.html
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